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WHAT’S NEW?

NEW BOOKS AND CARDS 
60 texts for Level 1–30 (2 texts per level) with fiction introduced from Level 1 and 
non-fiction introduced from Level 6.60

STUDENT RECORDS 
A new and updated Student Record is provided for each assessment,  
allowing teachers to easily capture evidence of reading achievement.67

POST-LEVEL 30 ASSESSMENT CARDS
Expose students to complex styles of writing that encourage deeper 
comprehension and more sophisticated text analysis and critique.6

PROCEDURES CARDS
Detailed instructions ensure a consistent, whole-school approach to literacy 
assessment.

3

TEACHER’S RESOURCE BOOK 
Train your teachers to carry out benchmark assessments and implement 
strategies to extend fluent readers.1

ONLINE RESOURCES 
QR codes on every book and card leading to a printable student record+

PRE-LEVEL 1 ASSESSMENT CARDS
Assess a student’s early literacy competencies in areas of oral literacy, phonological 
awareness, phonics and concepts about print.2

2

We have listened!  
The most widely used literacy assessment resource 
has been enhanced. 
The world-class PM Benchmark Literacy Assessment equips teachers with accurate and robust tools 
to identify students’ instructional and independent reading levels using fiction and non-fiction texts. 
A first of its kind, the resource offers in-depth guidance and support to confidently assess literacy 
skills and strategies for Levels 1-30, Pre-Level 1 and Post-Level 30. 

The PM Benchmark Literacy Assessment resource responds to the changing needs of literacy 
instruction and assessment in Canadian classrooms. With the inclusion of Pre-Level 1 and  
Post-Level 30 assessments, as well as fiction and non-fiction texts across Levels 1–30, the  
PM Benchmark Literacy Assessment provides teachers with the right tools to:   
 
 accurately identify students’ reading levels

 use evidence to inform teaching practice and lesson planning

 monitor students’ reading achievement and progress over time

 implement consistent assessment practices within and between schools

 capture data for school literacy metrics 
3
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THE BALANCED READER 

A thorough and rigorous literacy assessment gives teachers the power to make informed 
decisions about their students’ reading development. At the centre of the  
PM Benchmark Literacy Assessment is the Balanced Reader Framework, where students 
develop the three components needed to become effective and confident readers: decoding, 
fluency and phrasing, and comprehension. 

The PM series enables teachers to ensure students become balanced readers by guiding them 
through 30 incremental levels. 

FLUENCY 
& PHRASINGDECODING

COMPREHENSION
Literal – Inferential – Response

Wide range of text types and genres

THE
BALANCED

READER

DECODING 
Phonological  

development is an  
important part of becoming  
a balanced reader. Students 

need to understand the sounds 
found in words  

and be able to decode  
texts.

FLUENCY  
AND PHRASING  

Students need to break text 
into meaningful sentences and 

understand the conventions 
of text, including syntax and 

punctuation. Students are  
taught fluency and phrasing  

with continuous texts, 
punctuation and complex 

sentence structure. 

COMPREHENSION 
A balanced reader 

can not only read, but 
comprehend the text. This 

is determined through 
literal, inferential and 
response questioning. 

We don’t “level” texts — our PM readers are written according to our own detailed levelling criteria. The 
PM Guided Readers expand students’ minds, challenge their thinking and awaken their curiosity for the 
world around them. 

WHAT MAKES THE PM LEVELLING SUCCESSFUL? 
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PM LEVELLING CRITERIA

Vocabulary and 
high-frequency 

words

ABC

Word count Print and  
layout

Punctuation Text type

TT

Sentence  
structure

Print  
concepts

Illustration/ 
text match

Recurring  
characters

THE THREE COMPONENTS OF A BALANCED READER ARE 

DECODING, FLUENCY AND PHRASING, AND COMPREHENSION



6 7

Literacy Assessment Procedures 
Pre-Level 1

The Big Tiger, Level 3, Fiction

COMPONENTS

The Teacher’s Resource Book has been designed to enable teachers to work within best-practice 
research for undertaking benchmark assessments. It includes step-by-step instructions for using the 
complete kit. The resource also includes an extensive Frequently Asked Questions section compiled 
through research with teachers from around the world.

The Procedures Cards provide a summary of the recommended procedures for taking a  
pre-reading or reading assessment. Following a Procedures Card effectively ensures consistent and 
valid information is gathered by all educators. 

1 TEACHER’S RESOURCE BOOK 

3 PROCEDURES CARDS 

50 PM BENCHMARK LITERACY ASSESSMENT TEACHER’S RESOURCE BOOK
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SECTION 7

Frequently Asked Questions
Q  How often should I administer a PM Benchmark Literacy Assessment? 

A  A reading assessment is usually undertaken when it is used as a formative 
assessment process to inform the teaching focus for guided reading. Therefore, 
when there is evidence of student improvement, a new reading assessment 
would take place to determine the next instructional reading level. Depending 
on the teacher’s planning, this could be twice a term for some children.

Reading Records
Q  Why is it important for students to read continuous text for  

assessment purposes?

A  To gain an accurate reading level, students must read continuous text. 
It is only through continuous text that students can demonstrate how 
they apply a range of strategies and skills to gain meaning. This is the 
purpose of reading. A word recognition test is a mechanical indicator only 
of students’ ability to recall words. This type of test does not demonstrate 
meaning and understanding.

Q  What should I do if a student reads with 98 per cent accuracy yet 
comprehension is at an unsatisfactory level?

A  It is essential to establish the level at which a student reads competently 
for meaning. Therefore if a student reads with 98 per cent accuracy, yet 
comprehension is unsatisfactory, assess them again on a PM Benchmark 
Literacy Assessment text at the level below.

• First, ask the student to read the text silently then to retell it to you. Record 
the student’s exact responses. Analyze these responses and identify how 
accurately they recalled specific details. (Completing a reading record is not 
essential as the student has read the level above with 98 per cent accuracy.) 

• Proceed by asking each question on the Student Record. Record the student’s 
exact responses. Analyze each response to determine the quality of their answers, 
the range of vocabulary used and the depth of thinking in and beyond the text. 

• If the responses are not satisfactory, continue using texts at lower levels until 
the student is reading for meaning. This will be their instructional reading level.

pmb_la1_trb_ 23259_txt.indd   50 28/01/20   4:11 pm
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Q  On the reading record sheets, there are two numbers inside boxes – 
what do these numbers mean?

A  To gain an accurate picture of a student’s reading, the reading record 
should be taken on a passage of text that contains around 150 to 200 
words, or the entire text if the word count is less than that. The first of the 
boxed numbers on the reading record indicates the minimum number of 
words the student should read for the teacher to take an accurate reading 
record. The second boxed number indicates the number of words in the 
passage of text displayed in the reading record.  

 Teachers should remember that for students to complete the comprehension 
questions and text analysis and critique, the full text needs to be read.

Q  When conducting a reading record, is a self-correction counted as an 
error and also a self-correction? 

A  No. If a student self-corrects, the teacher should identify this as a self-
correction (S.C.) and it is counted as such. It is not counted as an error.  

Q  If a student incorrectly reads a proper noun, such as a character’s 
name, should this be counted as an error? And if they continue to 
incorrectly read it, should it be marked as an error each time?

A  If a student misreads a name in the text, this is treated as an error. The word 
may be unfamiliar to the student so they will need to demonstrate their 
ability to decode the word by sounding it out, and the teacher is assessing 
the student’s decoding strategies. However, if the student continues to 
misread the name, it does not need to be continually marked as an error. 

 The authors have paid considerable attention to names to ensure they are 
easily decodable, but in the higher levels, students will encounter proper 
nouns, such as names, that will have irregular spelling patterns and are 
therefore not easily decodable. However, to continually mark the name as an 
error would give a misleading indication of the overall progress of the student, 
particularly if they are not encountering any other difficulties with decoding 
regular words, are reading fluently and can answer the comprehension 
questions satisfactorily. It might be a good idea to record in the comments 
section that they had some difficulties with a particular proper noun.

Q  If a student makes multiple error attempts on the same word 
throughout the text, is this counted as multiple errors? 

A  When scoring a reading record in which a student has made multiple or 
repeated errors on the same word throughout the text, it is counted as 
one error in each instance. The exception to this is proper nouns, in which 
the error is counted the first time, and not again, throughout the text.

pmb_la1_trb_ 23259_txt.indd   51 28/01/20   4:11 pm

There are two texts per level for Levels 1—30. Repetitive illustration and photographic texts are 
introduced at Level 1. As students progress through the levels, they are exposed to more text types such 
as narratives, recounts, information reports, descriptions, procedures, expositions and discussions.
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Text Type: Narrative
Running Words: 62

The Big Tiger
Story by Annette Smith

Illustrations by Samantha Asri
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2

“I am a cat,” said Lily. 

“Look at me.”

l3_big-tiger_24394_aus_sb_text.indd   2 30/4/19   10:20 am

There is a Student Record for each Level 1–30 assessment text. The updated layout allows teachers to 
easily capture students’ reading progression and provide feedback to students, parents and the wider 
school network. Every Student Record can be accessed via a QR code  on the back of each book or 
card, making it easy for teachers to print a new record.

60 STUDENT RECORDS
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Title: Snakes Level: 20 Text Type: Information Report 1 

LITERACY ASSESSMENT
LEVELS 1–30 STUDENT RECORD

Name: __________________________________   DOB: ________________________ Age:   ______________

School: ________________________________ Class: _________  Date of assessment: _______________

Text: Snakes Level: 20 Text Type: Information Report

Running Words for Assessment: 250 Total Running Words: 534

Benchmark 3

1. Reading Record
Page Text E S.C. Errors S.C.
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04
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Snakes are reptiles that do not have arms or legs.

They have long bodies covered in hard scales.

Snakes cannot heat up their blood.

During the day, they warm their bodies in the sun.

In winter, some snakes rest below the ground until  

spring time. Sometimes, snakes huddle together to  

keep warm. Once a snake is warm enough, it can  

hunt for food.

Snakes eat mice, rats, frogs, and other kinds of  

animals. Their long tongues help them to smell  

animals that are nearby. Some snakes kill their 

prey by biting them with their sharp fangs.

Other snakes kill their prey by squeezing them tightly

with their bodies. After a snake has eaten, it may 

not need any food again for many months.

Snakes live in most parts of the world. Some  

snakes live near people in towns and cities.  

Others live in fields, in forests, or in the rocky  

hills of hot deserts.
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2   Title: Snakes Level: 20 Text Type: Information Report

Page Text E S.C. Errors S.C.
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Some snakes live in trees. Tree snakes are often 

coloured brown or bright green. They hide from 

predators among the leafy branches. Sea snakes 

live in the ocean. They are very good swimmers

and use their flat tail like a paddle.

Most snakes lay eggs. The mother snake will lay 

her eggs in a safe place, such as a pile of leaves.

216  After a few weeks, the eggs hatch into  

baby snakes.

Some snakes do not lay eggs. Their babies are 

born alive. The baby snakes leave their mothers 

a few minutes after they are born. 
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Total

250

2. Retell

Book orientation: This is a non-fiction text. It is an information report about snakes.

Retelling Indicators to Check for Understanding

• Retold main events/facts without assistance from  
 teacher prompts or book support Yes   No  

• Summarized main events/facts succinctly Yes   No  

• Retold main events/facts using text-specific vocabulary Yes   No  

• Retold main events/facts coherently and confidently Yes   No   

Tick relevant boxes
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Title: Snakes Level: 20 Text Type: Information Report 3

3. Comprehension Questions 
Note: Please ensure the student has read the complete book before starting the comprehension questions.

Comprehension Questions to Check for Understanding 

Literal

1. What are snakes?
(Snakes are reptiles that do not have arms or legs.)

2. Why do snakes have to warm up their bodies?
(Snakes are cold blooded and can’t move about unless they are warm.)

3. How do snakes kill their prey?
(by biting them with their sharp fangs or squeezing them tightly with their bodies)

Inferential

1. Why do some snakes live near people in towns and cities?
(Snakes can easily find food because rats and mice live near people.)

2. Why is it difficult to see a snake up in a tree?
(The snake’s skin is the same colour as the leaves and branches.)

3. Why do sea snakes need to be good swimmers?
(to escape from prey and to catch their own food)

Tick relevant  
boxes

 

 

 

 

 

 

4. Analysis

Reading Behaviours Observed During the Reading Record

1. Knowledge and skills
• Automatically recognized high-frequency words in the text 
• Accurately decoded most text-specific vocabulary 

2. Strategies
Able to process text effectively by:
• Predicting 
• Searching for print details 
• Self-correcting 
• Attending to meaning 
• Cross-checking to confirm 

3. Fluency
• Read the text consistently with natural rhythm and phrasing, reflecting a depth
 of understanding 
• Read some of the text with natural rhythm and phrasing, reflecting understanding 
• Read the text with irregular phrasing, reflecting limited understanding 
• Read the text word-by-word, reflecting limited or no understanding  

Tick relevant  
boxes

© 2020 Cengage Learning Pty Limited; ISBN 9780176923242; This page may be photocopied for educational use within the purchasing institution.
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Refer to the Teacher’s Resource Book for  
recommendations for future development.

Reading Level
Independent

>95%
Instructional

90–95%
Difficult
<90%

Self-Corrections
M S V

Errors
M S V

Teacher: ________________________________________________

Date assessment summary completed: ____________________

Level of Understanding
Excellent

6
Satisfactory

4–5
Unsatisfactory

0–3

Level of Understanding
Excellent

4
Satisfactory

3
Unsatisfactory

0–2

Questions Answered Correctly
Literal 1st 2nd 3rd

Inferential 1st 2nd 3rd

Summary

Reading Record             

                   Accuracy: _______ %

                                       S.C. rate:  1 : ______

Reading Behaviours Observed 

1. Knowledge and Skills:

2. Strategies:

3. Fluency:

Retelling Indicators 
                    

Comprehension 

Recommendations for Future Development

Reading Record
Continuation of 
Reading Record

Reading Behaviours 
Checklist

Comprehension questions  
with suggested answers

Retelling indicators Summary page with recommendations 
for future development
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Text Type: Information Report
Running Words: 482

By Debbie Croft

Police and search-and-rescue teams launch a drone 

to help them with their search. 

5
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Groups of people around the world also use drones to help  

protect bird and animal species. Information can be gathered  

without disturbing the animals or their habitat. Scientists study  

pictures and videos taken by drones that show threats faced by  

the animals. Plans can then be made to help save species that  

are at risk. 

Other scientists use drones to check the levels of  

greenhouse gases and pollution in the air. These drones  

have special instruments that measure the temperature  

and forecast the weather. Pictures from drones have  

provided key information about parts of the earth that  

are difficult to reach. They have been flown into icy polar  

landscapes and active volcanoes. 

Sometimes, people use drones to film recreational activities  

and special events. Small drones are fitted with powerful  

cameras and videos. These devices produce high quality  

images from above the ground. 

The use of drones is widespread in society today and is  

expected to expand into a range of other fields. Drones have  

the potential to benefit communities all over the world.

Drones are aerial vehicles that do not have a pilot. They are 

operated by people on the ground. Some drones are fitted  

with on-board computers. Information is sent directly from  

the drone to a mobile phone linked to the drone’s computer.

Drones vary from a few centimetres in length to the size of  

a small aircraft. The smallest drones have a flight range of  

one kilometre. Larger types have very powerful batteries.  

These drones can fly long distances and stay in the air  

for several days. 

Some drones have rotors that help to keep them balanced.  

They can remain stationary in the air for a long time.  

Other drones have fixed wings like an aeroplane. They need  

to be constantly moving through the air to prevent them  

from crashing.

Drones were originally used during the First World War.  

Their design was similar to regular aeroplanes, but without 

a cockpit. They were sent on missions that were thought  

to be too dangerous for manned aircraft. 

Today, drones are used in many different ways, including saving  

people’s lives and scientific research.

Police use drones to help save lives. Sometimes, accidents  

occur in remote places. Small drones are flown into these  

areas to locate victims. When the injured people are found,  

rescue teams are immediately sent to provide medical aid. 

Similarly, police use drones to help locate a person who has  

become lost. The drones scan large areas of land and transmit  

information quickly back to search-and-rescue teams on the  

ground. In many instances, the person is located promptly and  

returned safely to concerned family members.

Police also use drones to help supervise large public events.  

Huge crowds of people gather at concerts and sporting grounds.  

Pictures from drones allow police to observe the behaviour  

of people in the crowd. If there is any danger, police act quickly  

to keep spectators safe. 

432

Drones
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Drones, Level 
29, Non-
Fiction

Literacy Assessment Teacher’s 
Resource Book 1
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For in-depth procedures, refer to the PM Benchmark Literacy Assessment 
Teacher’s Resource Book, Section 5 Procedures.

It is essential to become familiar with the cards and procedures before 
administering the assessment.

• Sit at a table or desk in a quiet space with the student.

• Put the student at ease.

• Have both Pre-Level 1 Assessment Cards in front of you.

• Explain what is going to happen and why. 

Step 1 Oral Literacy

1. Prepare the student for the oral literacy assessment. Show the student  
 the Pre-Level 1 Photo Card. Say:

Look at this photo. Tell me what you see.

2. Record the student’s exact words in the Oral Literacy checklist on the  
 Pre-Level 1 Student Record. Add comments as required. Remain as  
 a neutral observer, only giving prompts if required.

Step 2 Alphabet Recognition

1. Show the student the Alphabet Recognition page of the Pre-Level 1  
 Card. Show them the upper-case letters and say: 

Do you know what these are? Let’s see if you can find some letters 
that you know. Can you find the letters in your name? 

 Point to one of the upper-case letters. Say:

What is this letter?

2. Repeat this process for the lower-case letters. Record the student’s  
 responses on the Pre-Level 1 Student Record.

PM Benchmark Literacy Assessment Procedures 
Pre -Level 1

Step 3       Letter Sounds

1. Show the student the Alphabet Recognition page of the Pre-Level 1 Card.  
 Starting with A, point to each letter of the alphabet and ask:

What sound does this letter make? What is a word that has this sound?

2. Repeat this process for the lower-case letters. Record the student’s   
 responses on the Pre-Level 1 Student Record.

Step 4       Initial Letter Sounds

1. Show the student the Initial Letter Sounds page of the Pre-Level 1 Card.  
 Point to the first picture on the card and say:

This is a monkey. What sound does ‘monkey’ start with? What is another 
word that starts with this sound? 

 Repeat this process for the remaining images. 
2. Record the student’s responses on the Pre-Level 1 Student Record.

Step 5       Sounds in Words  

1. Use the Sounds in Words page of the Pre-Level 1 Card. Tell the students  
 they will be listening to different pairs of words and deciding how they   
 sound together. Say:   

I am going to say two words. Tell me if the words sound the same. 

 Read the first pair of words out loud. Say:   

Do these words sound the same (rhyme)?

 Repeat this process for the remaining word pairs.

2. Record the student’s responses on the Pre-Level 1 Student Record.

Step 7 Concepts About Print Checklist

1. Explain to the student that you are going to talk about a book and  
 how to read a book. Select a Level 3 book from PM Benchmark   
 Literacy Assessment. 

2. Refer to page 6 of the Pre-Level 1 Student Record and ask the student  
 the questions that appear in the checklist. Record the student’s   
 responses.

Refer to the PM Benchmark Literacy Assessment Teacher’s Resource Book, 
Section 6 Recommendations for Future Development.

Step 6 First Words List

1. Show the student the First Words List page of the Pre-Level 1 Card.  
 Point to each word and say:   

Tell me the word. 

 Ensure students read down the columns, not across.   

2. Record the student’s responses on the Pre-Level 1 Student Record.

       © 2020 Cengage Learning Pty Limited; ISBN 9780176923242

LITERACY
ASSESSMENT

Benchmark 3

PROCEDURES
PRE

LEVEL 1

1 2 3 4

There are 3 Procedures Cards – 
one for Pre-Level 1, one for Levels 
1–30 and one for Post–Level 30.
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Phonics requires students to understand the relationship between letters and 
the sounds the letters represent. 

PHONICS

PRE-LEVEL 1

Pre-Level 1: First Words List

sat

top

can

pig

ball

STOP

no

go

look

and

in

the

is

I

it

am

you

Pre-Level 1: Alphabet Recognition

A B C  D  E  F  G  H I 

J  K  L  M N O P  Q R 

S  T  U  V  W X Y  Z

a  b  c  d  e  f  g  h  i 

j  k  l  m  n  o  p    r 

s  t  u  v  w  x  y  z

Students need an inherent understanding of how print works.  
This is widely recognised as a precursor of learning to read.  

CONCEPTS ABOUT PRINT
Step 7 Concepts About Print Checklist

1. Explain to the student that you are going to talk about a book and  
 how to read a book. Select a Level 3 book from PM Benchmark   
 Literacy Assessment. 

2. Refer to page 6 of the Pre-Level 1 Student Record and ask the student  
 the questions that appear in the checklist. Record the student’s   
 responses.

Refer to the PM Benchmark Literacy Assessment Teacher’s Resource Book, 
Section 6 Recommendations for Future Development.

Step 6 First Words List

1. Show the student the First Words List page of the Pre-Level 1 Card.  
 Point to each word and say:   

Tell me the word. 

 Ensure students read down the columns, not across.   

2. Record the student’s responses on the Pre-Level 1 Student Record.
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The Big Tiger
Story by Annette Smith
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Have you heard the one about the blind men and the elephant? One man feels its 

tail and thinks the animal is like a sturdy rope. Another touches its tusk and says, 

no, an elephant is like a spear, and so on. The moral of this ancient parable is that 

we shouldn’t assume too much from personal experience. But there is a more literal 

message that no scientist should ignore: unfamiliar animals with strange features 

are hard to understand if you can’t see the living, breathing beast.

Over the past few years, palaeontologists have been working on their own version 

of the parable, with one of the most fearsome animals ever at the heart of it. Look 

at the jaws of Spinosaurus and you might conclude it was like a crocodile. Examine 

its gigantic claws and it is like a bear. Its broad, flat toe bones are like those of 

a wading bird. What could the life of a creature with such apparently conflicting 

features have been like?

“It’s almost like working on an extraterrestrial,” says Nizar Ibrahim at the Carnegie 

Museum of Natural History in Pittsburgh, Pennsylvania [in the United States of 

America], who is excavating the bones of one of the most complete specimens we 

have found. Making sense of this fantastic beast would pay dividends, because 

Spinosaurus might explain one of the biggest mysteries of dinosaur evolution.

Everyone agrees that Spinosaurus was a giant. We don’t have a complete skeleton, 

but estimates suggest it was about 15 metres long, making it the largest carnivorous 

dinosaur yet found.

It belonged to a dinosaur family called the spinosaurids that appeared roughly 

150 million years ago. These animals had crocodile-like jaws and teeth, but lacked 

the sail that Spinosaurus itself had. And like many crocodiles, they probably ate fish. 

A spinosaurid fossil discovered 35 years ago in the UK [United Kingdom] even had 

partially digested scales in the space where its stomach had been. 

Fish was on the menu for many of the creatures that shared the world with 

dinosaurs, including the reptilian ichthyosaurs and plesiosaurs that patrolled  

the seas. But spinosaurids are the only large dinosaurs known to have eaten fish. 

Huge jaws are the only tool a crocodile needs to catch prey, but spinosaurids also 

had formidable claws that were at least 30 centimetres long. They have been 

compared to the huge claws grizzly bears use to hook fish out of streams. But 

last year David Hone at Queen Mary University of London and Thomas Holtz at 

the University of Maryland [in the United States of America] pointed out that the 

animals couldn’t see their claws, which makes them an unlikely precision hunting 

tool. Maybe the claws were actually used to dig up burrowing prey, says Hone. 

No one knows.

Spinosaurus arrived into this dinosaur family about 100 million years ago.  

The most complete skeleton of the animal was discovered in Morocco in 2008  

by local fossil hunters who sold their find to rich collectors. It ended up at the  

Milan Natural History Museum in Italy.

Ibrahim realised how important the specimen was and tracked down the site 

where it had been unearthed. He and others, including Paul Sereno at the 

University of Chicago, are still searching it. “We’ve not actually excavated all 

the bones of the skeleton yet,” says Ibrahim. “Our ideas about Spinosaurus are 

changing right now as we add new bones.”

A description of the specimen published in 2014 caused a stir by suggesting 

Spinosaurus was weird, even for a spinosaurid. Ibrahim and Sereno’s team 

reported that the animal’s torso was long, its hips were weak, and its hind legs 

were short. What is more, it had feet like a modern web-footed shore bird, with 

long toe bones that had flat undersides. No other spinosaurid we know of had 

feet like that.
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Simon, Jane and Barney Drew arrive, with their parents, at the train station in Cornwall for a summer 

holiday. They are met by their Great-Uncle Merry and a dog named Rufus. Nobody knows very much 

about Great-Uncle Merry and, mostly, nobody ever dares to ask! They are staying in the mysterious, 

secretive Grey House in the harbour village of Trewissick. Very quickly, the summer holiday turns 

into a heart-racing quest when a map is found at the Grey House and a beautiful yacht with two 

mysterious people appears in the harbour.

They saw a terrace of houses sloping sideways up the steep hill; and in the middle 

of them, rising up like a tower, one tall narrow house with three rows of windows 

and a gabled roof. A sombre house, painted dark-grey, with the door and window 

frames shining white. The roof was slate-tiled, a high blue-grey arch facing out 

across the harbour to the sea.

“The Grey House,” Great-Uncle Merry said. 

They could smell a strangeness in the breeze that blew faintly on their faces 

down the hill; a beckoning smell of salt and seaweed and excitement. 

As they unloaded the suitcases from the car, with Rufus darting in excited frenzy 

through everyone’s legs, Simon suddenly clutched Jane by the arm. “Gosh – look!” 

He was looking out to sea, beyond the harbour mouth. Along his pointed finger, 

Jane saw the tall graceful triangle of a yacht under full sail, moving lazily towards 

Trewissick. 

“Pretty,” she said, with only mild enthusiasm. She did not share Simon’s 

passion for boats.

“She’s a beauty. I wonder whose she is?” Simon stood watching, entranced. 

The yacht crept nearer, her sails beginning to flap; and then the tall white mainsail 

crumpled and dropped. They heard the rattle of rigging, very faint across the water, 

and the throaty cough of an engine. 

“Mother says we can go down and look at the harbour before supper,” 

Barney said, behind them. “Coming?”

“Course. Will Great-Uncle Merry come?”

“He’s going to put the car away.”

They set off down the road leading to the quay, beside a low grey wall with tufts 

of grass and pink valerian growing between its stones. In a few paces, Jane found 

she had forgotten her handkerchief, and she ran back to retrieve it from the car. 

Scrabbling on the floor by the back seat, she glanced up and stared for a moment 

through the windscreen, surprised.

Great-Uncle Merry, coming back towards the car from the Grey House, had 

suddenly stopped in his tracks in the middle of the road. He was gazing down at 

the sea; and she realised that he had caught sight of the yacht. What startled her 

was the expression on his face. Standing there like a craggy towering statue, he was 

frowning, fierce and intense, almost as if he were looking and listening with senses 

other than his eyes and ears. He could never look frightened, she thought, but this 

was the nearest thing to it that she had ever seen. Cautious, startled, alarmed . . . 

what was the matter with him? Was there something strange about the yacht? 

Then he turned and went quickly back into the house, and Jane emerged 

thoughtfully from the car to follow the boys down the hill. 
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Think about the last time you had your favourite drink. It might 

have been a bottle of water, a thickshake or a fruit juice. Now 

think about how you drank it. Did you use a straw?

Now think about this: about 4 per cent of the pieces of plastic 

polluting the sea are plastic straws! It is predicted that by the 

year 2050, the plastic in the sea will outweigh the fish!

We need to rethink our use of plastic straws. I believe that they are totally 

unnecessary for most people. Do we use straws for hygiene reasons? Is it because 

the idea of our lips touching the opening of a bottle seems unsanitary? It’s probably 

no more unsanitary than sipping out of a straw. Or do we like straws because of 

their attractive colours? Or are they just convenient?

Plastic straws are made from a plastic material called polypropylene. This is a material 

that is not biodegradable. Plastic is made to be strong and durable, and this means 

that it will exist in the environment for years and years. Scientists say that it takes at 

least 200 years for a plastic straw to decompose, and most straws are completely  

non-recyclable! That’s a plastic straw that was used once and then thrown away.

Did you know that most plastic straws end up in the sea? Plastic straws are part of 

a much bigger problem, as there is so much plastic in our oceans. Plastic bags cause 

huge problems for marine animals, which can become tangled in floating bags or 

mistake the bags for jellyfish and eat them. Large pieces of plastic break down into 

smaller parts in the ocean and are also eaten by sea creatures, which end up starving 

to death from lack of real food. It is estimated that one million seabirds and 100 000 

sea creatures die each year from eating or becoming tangled in plastic.  

Plastic exists in all of our oceans, but it is concentrated in the Pacific, Atlantic 

and Indian Oceans. There is an enormous area in the north Pacific Ocean called 

the Great Pacific Garbage Patch. It is located between California in the USA and 

the island of Hawaii, and it contains a huge concentration of drifting plastic. It is 

estimated to be 1.6 million square kilometres in size.

We obviously have to do something about our use of plastic straws. I believe that we 

need to ask cafes, restaurants, hotels, even the school canteens, to reduce their use 

of plastic straws, and only provide them on request. Some people with disabilities 

need plastic straws to drink cool and hot drinks, so plastic straws should be readily 

available to them. If cafes or restaurants also want to stock straws for people without 

disabilities, paper straws serve the same function and are completely biodegradable.

It is heartening to see that some organisations are behind this movement and are 

beginning to replace plastic straws with paper straws, or are only offering straws  

on request. But ultimately, it’s up to us to say “no”! We are the consumers, and we  

are the ones who can make a difference to the health and well-being of our planet.

So next time you order your favourite drink, say “no” to the plastic straw if you 

don’t really need it, or ask for a recyclable paper straw instead, and know that you 

are helping the planet!

I strongly believe we have to do something, and we have to do something now.  

If we tackle the problem of plastic straws, we can help with the much bigger  

problem of plastic pollution.

 By Ethan
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It is now estimated that over half of all sea turtles have eaten some kind of plastic, due to 

plastic pollution in the ocean.

Ethan, age 12
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All Post-Level 30 texts have been carefully curated for confident, independent readers.  
They provide opportunities for students to engage with authentic texts, such as extracts from popular 
works of literature or extracts from scientific journals. 

The suite of six Post-Level 30 texts are designed to expose students to complex writing styles 
with higher-order sentence structures and concepts. The text types included are narrative, narrative 
(historical fiction), information report, exposition and discussion. 

Patchwork Predator 
– information report 
from New Scientist.

Over Sea, Under 
Stone – narrative 
excerpt from The 
Dark Is Rising series 
by Susan Cooper.

Say ‘No’ to 
Plastic Straws – 
exposition text.

Three of the six 
Post-Level 30 texts.
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Phonological awareness is the ability of a 
student to hear and say parts of words, exhibit 
an awareness of syllables and phonemes within 
words, and hear multiple phonemes within 
words.
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Pre-Level 1: Initial Letter Sounds PHONOLOGICAL AWARENESS 

The Pre-Level 1 assessments allow teachers to assess a student’s literacy competencies in the areas 
of oral literacy, phonological awareness, phonics and concepts about print. 

The Pre-Level 1 assessments consist of two cards and a four-page Student Record covering six 
assessment tasks designed for students working towards Level 1. The Pre-Level 1 assessment covers 
oral literacy, phonological awareness, phonics and concepts about print.

PRE-LEVEL 1 POST- LEVEL 30

Research indicates that oral literacy is the foundation for the development of 
literacy skills. 

Oral literacy strongly influences phonological and phonemic awareness. 

ORAL LITERACY
Pre-Level 1: Oral Literacy 

WHAT’S NEW?
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